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and that commitment is embodied in all of its programs, services, activities,
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Dear Colleagues:

Last year more than three quarters of a million high school students bene-
fited from the opportunity of studying in AP courses and then taking the
challenging AP Exams. These students experienced the power of learning
as it comes alive in the classroom, as well as the practical benefits of earn-
ing college credit and placement while still in high school. Behind each of
these students was a talented, hardworking teacher. Teachers are the secret
to the success of AP. They are the heart and soul of the Program.

The College Board is committed to supporting the work of AP teachers
in as many ways as possible. AP workshops and Summer Institutes held
around the globe provide stimulating professional development for 60,000
teachers each year. The College Board Fellows stipends provide funds to
support many teachers’ attendance at these institutes, and in 2001, stipends
were offered for the first time to teams of Pre-AP™ teachers as well.

Perhaps most exciting, the College Board continues to expand an inter-
active Web site designed specifically to support AP teachers. At this
Internet site, teachers have access to a growing array of classroom
resources, from textbook reviews to lesson plans, from opinion polls to
cutting-edge exam information. I invite all AP teachers, particularly those
who are new to the Program, to take advantage of these resources.

This AP Course Description provides an outline of content and descrip-
tion of course goals, while still allowing teachers the flexibility to develop
their own lesson plans and syllabi, and to bring their individual creativity to
the AP classroom. Additional resources, including sample syllabi, can be
found in the AP Teacher’s Guide that is available for each AP subject.

As we look to the future, the College Board’s goal is to provide access
to AP courses in every high school. Reaching this goal will require a lot of
hard work. We encourage you to help us build bridges to college and
opportunity by finding ways to prepare students in your school to benefit
from participation in AP.

.

Sincerely,

Gaston Caperton
President
The College Board
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Welcome to the AP Program

The Advanced Placement Program is sponsored by the College Board, a
non-profit membership association. AP offers 35 college-level courses and
exams in 19 subject areas for highly motivated students in secondary
schools. Its reputation for excellence results from the close cooperation
among secondary schools, colleges, and the College Board. More than
2,900 universities and colleges worldwide grant credit, advanced place-
ment, or both to students who have performed satisfactorily on the exams,
and 1,400 institutions grant sophomore standing to students who meet
their requirements. Approximately 13,000 high schools throughout the
world participate in the AP Program; in May 2000, they administered more
than 1.3 million AP Exams.

You will find more information about the AP Program at the back of this
Course Description, and at www.collegeboard.com/ap. This Web site is
maintained for the AP Program by collegeboard.com, a destination Web
site for students and parents.

AP Courses

AP courses are available in the subject areas listed on the next page.
(Unless noted, an AP course is equivalent to a full-year college course.)
Each course is developed by a committee composed of college faculty and
AP teachers. Members of these Development Committees are appointed by
the College Board and serve for overlapping terms of up to four years.

AP Exams

For each AP course, an AP Exam is administered at participating schools
and multischool centers worldwide. Schools register to participate by
completing the AP Participation Form and agreeing to its conditions. For
more details, see A Guide to the Advanced Placement Program; informa-
tion about ordering and downloading this publication can be found at the
back of this booklet.

Except for Studio Art — which consists of a portfolio assessment — all
exams contain a free-response section (either essay or problem-solving)
and another section consisting of multiple-choice questions. The modern
language exams also contain a speaking component, and the Music Theory
exam includes a sight-singing task.
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AP Subject Areas AP Courses and Exams

Art Art History; Studio Art: Drawing
Portfolio; Studio Art: 2-D Portfolio;
Studio Art: 3-D Portfolio

Biology Biology

Calculus AB; BC

Chemistry Chemistry

Computer Science A*; AB

Economics Macroeconomics*; Microeconomics*
English Language and Composition; Literature

and Composition; International English
Language (APIEL™)

Environmental Science

Environmental Science*

French Language; Literature

German Language

Geography Human Geography*

Government and Politics Comparative*; United States*

History European; United States; World

Latin Literature; Vergil

Music Music Theory

Physics B; C: Electricity and Magnetism?®;
C: Mechanics*

Psychology Psychology*

Spanish Language; Literature

Statistics Statistics*

* This subject is the equivalent of a half-year college course.

Equity and Access

The College Board and the Advanced Placement Program encourage
teachers, AP Coordinators, and school administrators to make equity and
access guiding principles for their AP programs. The College Board is com-
mitted to the principle that all students deserve an opportunity to partici-
pate in rigorous and academically challenging courses and programs. The
Board encourages the elimination of barriers that restrict access to AP
courses for students from ethnic and racial groups that have been tradi-
tionally underrepresented in the AP Program.

For more information about equity and access in principle and practice,
contact the National Office in New York.
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The crucial skill that readers are looking for in a student's approach to
documents is the awareness that documents are not statements of facts,
but descriptions, interpretations, or opinions of events and developments
made by particular people at particular places and times, and often for
specific reasons. Too often, students write essays in which they take the
documents as objective fact. Instead, students should be applying critical
thinking skills to documents, evaluating whether they are likely to be
accurate and complete, and in what ways the author of the document may
be revealing bias.*

A student reading critically may group or juxtapose documents in a vari-
ety of ways (for instance, according to their ideas or points of view*);
suggest reasons for similarities or differences in perspective among the
documents; and identify possible bias or inconsistencies within documents.

The most common errors in student responses to document-based ques-
tions include: simply paraphrasing or summarizing the documents, failing
to integrate the documents with the essay, failing to answer the question
that is being asked, failing to analyze the documents or determine their sig-
nificance, and failing to demonstrate that independent thought has gone
into the essay. Students may refer to historical facts and developments not
mentioned in the documents as long as these references are accurate and
relevant. As a result, the AP European History Development Committee
strongly urges teachers to ensure that students know how to do what is
asked of them. For example, students should be instructed to read care-
fully the directions and the questions, to evaluate sources and authors’
points of view, and to exercise critical judgment.

The number of DBQ documents ranges from 10 to 12, and each docu-
ment’s author and source appear above the document to encourage stu-
dents to make interpretative use of this information.

Since the 2000 exam administration, readers have used the core-scoring
method to score the DBQ. This method assigns a point to each historical
skill considered essential to the analysis of documents. The scoring scale
remains 0 to 9. These essential historical skills form the basic core score
and total 6 points. Every student who takes an AP European History course
is expected to demonstrate these basic skills. In order to get a score higher
than 6, a student must demonstrate minimal competence in the basic core
and then go beyond in one or more areas. A generic version of the core-
scoring guide for the DBQ follows. The specific core-scoring guide for the
2000 DBQ), including examples of its application, is on the College Board’s
Web site at: www.collegeboard.com/ap/european-history/

*Please access the AP European History section in the AP pages of the College Board Web site
at www.collegeboard.com/ap for further elaboration of what point of view is and for examples
from the 2000 DBQ.
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Generic Core-Scoring Guide for AP European History
Document-Based Question

(Score scale 0 - 9)

meaning of documents
cited in the essay. (May
misinterpret one
document.)

5. Analyzes bias or point of 1
view in at least two or
three documents.

6. Analyzes documents by 1
grouping them in one (or
two or three) ways,
depending on DBQ
question.

BASIC CORE Points EXPANDED CORE Points
1. Has acceptable thesis. 1 Expands beyond basic core 0-3
. of 1 — 6 points. A student
2. Uses a majority of 1 o
must earn 6 points in the
documents. .
basic core area before earn-
3. Supports thesis with 1 ing points in the expanded
appropriate evidence from core area.
documents.
Examples:
4. Understands the basic 1

e Has a clear, analytical and
comprehensive thesis.

e Uses all or almost all
documents.

e Uses documents persua-
sively as evidence.

e Shows careful and insight-
ful analysis of the
documents.

¢ Analyzes bias or point of
view in at least four docu-
ments cited in the essay.

® Analyzes the documents
in additional ways—addi-
tional groupings or other
forms of analysis.

¢ Brings in relevant “out-
side” historical content.

Subtotal 6

Subtotal 3

TOTAL 9

26
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Directions: The following question is based on the accompanying
Documents 1-11. (Some of the documents have been edited for the pur-
pose of this exercise.) Write your answer on the lined pages of the pink
essay booklet.

This question is designed to test your ability to work with and understand
historical documents. Write an essay that:

e Has a relevant thesis and supports that thesis with evidence from the
documents.

e [Uses a majority of the documents.

¢ Analyzes the documents by grouping them in as many appropriate
ways as possible. Does not simply summarize the documents
individually.

e Takes into account both the sources of the documents and the
authors’ points of view.

You may refer to relevant historical information not mentioned in the
documents.

1. Describe and analyze the views of those who were concerned about
the problems of the political, economic, and social order in the German
states before the revolutions of 1848.

Historical background: In the eighteenth century, the Germans were
divided among more than three hundred states, ranging from great
powers (Austria and Prussia) to small city-states and principalities, all
grouped under the Holy Roman Empire. During the Napoleonic Wars,
some Germans hoped for German unification under a single constitu-
tional monarchy. In 1815, after the defeat of Napoleon, much of the pre-
vious social and political order was restored. There were thirty-eight
states loosely tied together in the Germanic Confederation. The map on
the following page shows the major states of that confederation.
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THE MAJOE STATES OF THE GERMANIC CONFEDERATION
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Document 1

Source: Ernst Moritz Arndt, German poet and professor, 1813.

Where is the German’s Fatherland?

Is it Bavaria? Is it the Prussian-land?

Is it Tyrol? Is it where the Swiss dwell?
Ah! Austria surely it must be?

Oh no! More great, more grand

Must be the German’s Fatherland!

Where is the German’s Fatherland?
Wherever resounds the German tongue!

Document 2

Source: Joseph von* Goerres, German publicist and scholar in exile in France,
pamphlet entitled “Germany and the Revolution,” 1819.

In Germany I am pleased a new idea is added to those that caused the
revolution in France—the idea of national unity, which will render the
ferment stronger than ever. A German revolution must end with the
expulsion of the reigning princes, the overthrow of all ecclesiastical
establishments, the destruction of the nobles, and the introduction of a
republican constitution.

*The term “von” is a sign of aristocratic status.

www.collegeboard.com/ap
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Document 3

Source: Klemens von Metternich, Austrian chief minister,
memorandum to the Austrian emperor, 1819.

Formerly the German revolutionaries were separated by the states in
which they lived. It was clear to those conspirators that under such cir-
cumstances they could strike no effective blow. Some of these men now
take the correct road from a revolutionary point of view. They direct
their eyes to the union of all Germans in one Germany. This evil must be
conquered.

Document 4

Source: David Hansemann, an industrialist in the Prussian Rhineland,
private letter, 1830.

We liberals insist that no one suffer distress, and so one institution after
another is founded to feed the poor, to educate their children, to care
for the old, to help poor mothers, etc. But herein lies the most direct
invitation to wastefulness and laziness, the two vices which will most
effectively nourish good-for-nothings among the lower classes. These
good-for-nothings are dangerous to the public safety.

Document 5

Source: Friedrich List, Wiirttemberg economist and
academic, pamphlet, 1834.

Thirty-eight customs borders dividing the German states cripple our
internal commerce and bring about the same effect as binding up every
part of the human body so that blood cannot flow from one to the
other.
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Document 6

Source: Essay by Johann Riegel, a bookseller in a university town in
Wiirttemberg, 1842.

We live in a transitional period. Factories are taking the place of craft pro-
duction. Nearly all the crafts are either in decline or in the grip of drastic
changes in their shops to meet the competition of industrialization.

Document 7

Source: Bettina von Arnim, author and wife of a Prussian aristocrat,
This is the Responsibility of the King, book dedicated to
King Frederick William IV of Prussia, 1843.

The father weaves cloth for jackets and pants, but he himself is in rags.
The children are naked, trying to warm themselves in the straw. The
mother spins threads from daylight to dark, but her efforts can never
satisfy the needs of her children. The state demands taxes from the
family, and they must pay their rent or the landlord will evict them.

Document 8

Source: General Joseph von Radowitz, advisor to
King Frederick William IV of Prussia,
Concerning State and Church, book, 1846.

Our German princes still have the resources to survive the struggle
against the triumphant mediocrity of the middle classes. Let our
princes have the courage to turn to the masses. There, among the
lower and most numerous classes of the population, are their natural
allies. The bourgeoisie has been corrupted by the evil education of the
times and has lost its loyalty and faith.

www.collegeboard.com/ap
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Document 9

Source: Newspaper illustration of a bread riot in the

Prussian town of Stettin, 1847.

Bildarchiv Preussischer Kulturbesitz
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Document 10

Source: Hans von Gagern, government official in Hesse,
speech before the Hessian State Assembly, 1847.

A new spirit is now irresistibly asserting itself in Germany. It is a
strengthened public spirit, and in our times the German people cannot
be put off as they were in previous years. It is the unquestionable convic-
tion of the whole people that only by developing the principle of a repre-
sentative and constitutional monarchy throughout Germany can the
unity of the fatherland be strengthened, freedom come forth, and the
rule of law be secured for our future public life.

Document 11

Source: Anonymous pamphlet confiscated by the police in Frankfurt, 1847.

Men of the Proletariat! German workers! You are the heart of the people.
Show what you are worth. It is an honor to be called “the proletariat.” Be
worthy of this honor, and show that you were not born to be hunted like
wild animals by the prince’s police. When it comes time to fight—attack!

END OF PART A
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Parts B and C: Thematic Essay Questions

The free-response thematic essay questions provide an opportunity for stu-
dents to demonstrate the range of the skills and information mastered in the
course in two broad interpretive essays. The questions in this part reflect the
three thematic categories described on pages 5-6. (Suggested planning and
writing time— 70 minutes. Percent of Section II score—55.)

Part B:

Directions: You are to answer ONE question from the three questions
below. Make your selection carefully, choosing the question that you are
best prepared to answer thoroughly in the time permitted. In writing your

essay, use specific examples to support your answer. You should spend 5
minutes organizing or outlining your answer.

2. Using specific examples from Eastern and Western Europe, discuss
economic development during the period 1945 to the present,
focusing on ONE of the following.

a) Economic recovery and integration
b) Development of the welfare state and its subsequent decline

3. Compare and contrast the roles of British working women in the prein-
dustrial economy (before 1750) with their roles in the era 1850 to 1920.

4. To what extent and in what ways did nationalist tensions in the
Balkans between 1870 and 1914 contribute to the outbreak of the First
World War?

Part C:

Directions: You are to answer ONE question from the three questions
below. Make your selection carefully, choosing the question that you are
best prepared to answer thoroughly in the time permitted. In writing your

essay, use specific examples to support your answer. You should spend 5
minutes organizing or outlining your answer.

5. To what extent did the Enlightenment express optimistic ideas in
eighteenth-century Europe? Illustrate your answer with references to
specific individuals and their works.

6. Compare and contrast the Lutheran Reformation and the Catholic
Reformation of the sixteenth century regarding the reform of both reli-
gious doctrines and religious practices.

7. Discuss how Renaissance ideas are expressed in the Italian art of the
period, referring to specific works and artists.
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